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This study explores the influence of parental involvement in online learning on the 

emotional regulation of elementary school-aged children, particularly in the context 

of increased reliance on digital education following the COVID-19 pandemic. As 

online learning environments shift the role of educational guidance into the home, 

the emotional well-being of children has become increasingly intertwined with the 

quality and consistency of parental support. Using a mixed-methods approach 

involving surveys and interviews with parents, teachers, and students across several 

elementary schools in Malang, Indonesia, the research finds that higher levels of 

parental engagement such as helping with assignments, setting routines, and 

providing emotional encouragement correlate strongly with improved emotional 

regulation in children. Specifically, children whose parents were actively involved 

demonstrated reduced signs of anxiety, better frustration management, and 

increased concentration during online lessons. The study highlights the vital role of 

the home environment in shaping a child’s emotional development during digital 

learning and calls for collaborative efforts among educators, parents, and 

policymakers to strengthen support systems. These findings contribute to the 

growing field of digital pedagogy and child development by emphasizing the 

importance of emotional support in academic success, particularly in remote 

learning settings. 
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Introduction 

The COVID-19 pandemic has significantly transformed the landscape of education, prompting a rapid 

shift from traditional classroom settings to online learning platforms(Ibrahim et al., 2020). This shift has 

presented both opportunities and challenges, especially for elementary school-aged children who are 

still in the early stages of cognitive and emotional development. Unlike older students, younger 

children often lack the autonomy and self-regulatory skills needed to engage with digital learning 

environments independently. As a result, the role of parents in facilitating online learning has become 

more critical than ever. 

Parental involvement has long been recognized as a key factor in children’s academic success and 

emotional development(Vahedi & Nikdel, 2011). In the context of online learning, this involvement 

extends beyond academic support to include technical assistance, emotional encouragement, and the 

creation of a conducive home learning environment. However, not all forms of parental involvement 

https://creativecommons.org/licenses/by-nc/4.0/
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yield the same outcomes, and the quality and consistency of parental support may influence how well 

children can manage their emotions while navigating online educational demands. 

Emotional regulation the ability to manage and respond to emotional experiences in socially 

acceptable ways is a crucial skill for children, particularly in learning environments that require 

sustained attention, adaptability, and resilience(Cefai, 2008). Online learning environments, with their 

lack of physical social interaction, potential distractions, and technological challenges, can trigger a 

range of emotional responses such as frustration, anxiety, boredom, or even withdrawal. Without 

adequate support, these emotional responses can hinder learning outcomes and negatively affect 

children’s overall well-being. 

Several studies have highlighted on Parental Involvement & Emotional Regulation. Peisch, Dale, 

Parent & Burt (2019) conducted a longitudinal study exploring parent socialization of coping and 

children’s emotion-regulation abilities. Their findings showed that parents who modeled and taught 

coping strategies effectively helped children build stronger emotion-regulation skills over time. Tan 

et al. (2022) examined primary-school students in Hong Kong during COVID‑19 lockdowns. They 

found that greater parental home monitoring and support was associated with higher online self-

efficacy, better cognitive-emotional regulation, and lower anxiety about school resumption  

Purnomo et al. (2021) explored fourth‑ and fifth‑grade students in Indonesia, demonstrating that 

parent autonomy support guiding and motivating children—enhanced academic, social, and emotional 

engagement in online mathematics learning, suggesting improved regulation of frustration and 

attention. DeLoretta et al. (2024) used a longitudinal design to show how parental supportive and non-

supportive emotional responses relate to children’s physiological and behavioral regulation over time. 

For example, non-supportive maternal reactions predicted poorer physiological calming during 

emotional challenge tasks. 

A meta-analysis (2023) of parenting interventions targeting emotional competence showed 

significant positive effects on emotion socialization practices and child emotional competence, 

including emotion regulation. Intervention effect sizes were moderate to large (e.g. g ~ 0.44 for 

emotional competence). Makruf et al. (within past ten years) conducted a systematic review showing 

that emotion regulation is the child variable most strongly associated with parent emotion socialization 

(PES), operating as a mediator or moderator. Despite variability in settings, this finding is consistent 

across cultures and age groups. 

In a 2025 observational study (“The Homework Wars”), Gao et al. analyzed 475 hours of parent–

child homework audio data in China. They revealed that even well-intentioned parental involvement 

(e.g. unlabelled praise) frequently triggered emotional conflict, pointing to the fine line between 

supportive involvement and emotional distress during guided learning. Konok and colleagues (2023–

2024) investigated the long-term impact of parents using digital devices as emotional pacifiers for 

children under five. They found that such practices were linked to poorer anger control and lower 

effortful control one year later suggesting that screen-based soothing may undermine emotion‑

regulation development 

Despite growing interest in the intersection of digital learning and child psychology, research 

specifically focusing on how parental involvement affects emotional regulation in elementary-aged 

children during online learning remains limited(Walters et al., 2019). Existing studies often address 

academic performance or general parenting styles, overlooking the emotional dimension that is equally 

vital for long-term development. Therefore, this study seeks to explore how various forms of parental 

involvement whether cognitive, emotional, or logistical impact the emotional regulation capacities of 

young children engaged in online learning. 

Understanding this relationship is essential for educators, psychologists, and parents alike, as it 

can inform the development of targeted interventions and policies that support not only academic 

success but also the emotional resilience of children in a digital learning era. 
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Method 

Theoretical Framework 

One of the primary frameworks employed in this study is Bronfenbrenner’s Ecological Systems 

Theory (1979). This theory posits that a child’s development is influenced by multiple environmental 

systems, with the microsystem which includes family, school, and immediate surroundings playing a 

critical role. In the online learning context, the family unit becomes even more central, as the home 

effectively replaces the physical classroom. Parents, therefore, assume a more direct role in shaping the 

child’s learning experience and emotional responses. The theory highlights how parental behaviors, 

routines, emotional support, and communication styles within the home environment significantly 

influence children’s ability to manage and regulate emotions in learning situations. 

Complementing this is Vygotsky’s Sociocultural Theory (1978), particularly the concept of the 

Zone of Proximal Development (ZPD). According to Vygotsky, children learn best when they are 

guided by more knowledgeable others often parents or teachers who provide support just beyond the 

child’s current abilities(Edwards, 2010). In the context of online learning, parental involvement acts as 

a form of scaffolding that supports the child’s cognitive and emotional development. This includes 

helping the child manage frustration with technology, navigate unfamiliar content, and cope with 

isolation or reduced peer interaction. By staying attuned to the child’s emotional state, parents can help 

co-regulate emotions, eventually allowing the child to internalize these regulatory behaviors and 

become more independent. 

Another critical lens is provided by Emotion Socialization Theory, particularly as advanced by 

Eisenberg, Cumberland, and Spinrad (1998). This theory explains how parents influence their children’s 

emotional development through their responses to emotional expressions, their emotional coaching, 

and the modeling of regulatory strategies. Supportive parental behaviors such as validating children’s 

feelings, offering strategies for coping, and displaying appropriate emotional responses have been 

associated with better emotional outcomes in children. Conversely, dismissive or punitive reactions 

can inhibit emotional growth. In the context of online learning, where children may feel overwhelmed, 

isolated, or disengaged, these parental responses become even more pivotal. 

Additionally, the framework incorporates insights from Self-Determination Theory (SDT) by Deci 

and Ryan (1985), which emphasizes the importance of autonomy, competence, and relatedness in 

motivating behavior. Parental involvement that supports a child’s autonomy rather than controlling or 

overbearing behavior can foster intrinsic motivation and emotional resilience. In online learning, this 

may involve allowing children to make choices, respecting their feelings of frustration, and 

encouraging problem-solving rather than imposing rigid solutions. Such practices promote emotional 

regulation by reinforcing the child’s sense of control and emotional competence. 

Together, these theories form a comprehensive framework for understanding how parental 

involvement influences emotional regulation in online learning(Dong et al., 2020). Bronfenbrenner’s 

model positions the parent as a central figure in the child’s immediate environment, while Vygotsky’s 

theory highlights the interactive and developmental nature of guidance. Emotion Socialization Theory 

provides a mechanism through which emotional regulation is learned, and Self-Determination Theory 

underscores the motivational climate parents create. By integrating these perspectives, this study aims 

to explore not only the extent of parental involvement but also the quality and type of that involvement 

in shaping the emotional regulation of elementary-aged children in digital learning environments. 

Hypotheses 

Based on the theoretical framework and the synthesis of prior empirical studies, this research 

proposes a set of hypotheses that explore the relationship between parental involvement and the 

emotional regulation of elementary school-aged children within the context of online learning. These 

hypotheses are grounded in the idea that the nature and quality of parental involvement significantly 

shape a child's emotional development, particularly when the learning environment shifts from the 
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structured classroom to the more fluid and potentially distracting home setting. The primary 

hypothesis (H1) guiding this study posits that: 

H1: Higher levels of parental involvement in online learning are positively associated with better 

emotional regulation in elementary school-aged children(Panaoura, 2021). This hypothesis is rooted in 

evidence suggesting that when parents actively engage in their child’s learning by providing structure, 

support, and emotional guidance children are better able to manage frustration, maintain focus, and 

cope with academic stress. To further explore the dynamics of this relationship, several sub-hypotheses 

are proposed: 

• H1a: Parental involvement characterized by emotional support (e.g., encouragement, empathy, 

validation) has a stronger positive effect on children's emotional regulation than involvement 

focused solely on academic performance (e.g., task completion, discipline). This sub-hypothesis 

draws on Emotion Socialization Theory, which suggests that parents who respond 

supportively to their children's emotional cues promote the development of healthy regulation 

strategies. 

• H1b: Children whose parents provide autonomy-supportive guidance during online learning 

exhibit higher emotional regulation skills compared to those whose parents are controlling or 

overly directive. Supported by Self-Determination Theory, this hypothesis highlights the 

importance of fostering independence and decision-making in children as a way to build self-

regulation. 

• H1c: The consistency of parental involvement (i.e., sustained support across time) is positively 

associated with stable emotional regulation patterns in children. This assumes that emotional 

regulation is not only taught through momentary support but also developed over time 

through repeated, predictable parent-child interactions. 

• H1d: The positive association between parental involvement and emotional regulation is 

moderated by the child’s age, with younger elementary students benefiting more from direct 

involvement than older ones. This age-based hypothesis is informed by developmental 

psychology, which suggests that younger children rely more heavily on external regulation 

(from adults) than older children who are beginning to self-regulate. 

Additionally, to test for potential negative or unintended consequences of certain involvement 

styles, the following alternative hypothesis is also considered: 

H2: Over-involvement or controlling parental behaviors during online learning are associated 

with lower emotional regulation in children, due to increased stress and reduced autonomy(Laurin, 

2013). This hypothesis acknowledges the possibility that not all parental involvement is beneficial, 

especially when it limits the child’s ability to self-manage emotions and decisions. 

Together, these hypotheses aim to capture the complexity of the parent-child dynamic in the online 

learning environment and to identify not just whether involvement matters, but what types of 

involvement are most effective in promoting emotional well-being in young learners. 

Variables and Operational Definitions 

In this research, the study is constructed around two primary variables: parental involvement in 

online learning (independent variable) and emotional regulation of elementary school-aged children 

(dependent variable)(Schmidt et al., 2021). Both are supported by clear operational definitions to ensure 

accurate measurement and analysis. 

Independent Variable: Parental Involvement in Online Learning. Parental involvement refers to 

the active engagement and support provided by parents or guardians in their children's online learning 

activities(Rita, 2020). This includes supervising learning, assisting with assignments, managing 

learning schedules, communicating with teachers, and providing a conducive learning environment at 

home. 
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This variable will be measured using a structured questionnaire adapted from the Parent 

Involvement Scale in Online Learning (adapted from Hoover-Dempsey & Sandler, 2005), which 

includes dimensions such as: 

• Home-based involvement (e.g., helping with homework, setting up a learning space) 

• School-based involvement (e.g., attending virtual meetings, communicating with teachers) 

• Cognitive-emotional support (e.g., encouraging learning, managing children's screen time) 

• Each item will be rated on a Likert scale (e.g., 1 = never to 5 = always), and scores will be totaled 

to represent the level of parental involvement. 

Dependent Variable: Emotional Regulation of Children. Emotional regulation is the ability of 

children to monitor, evaluate, and modify emotional reactions in a socially appropriate and goal-

directed manner(Lowe & Ziemke, 2011). In the context of online learning, it refers to how children cope 

with frustrations, maintain focus, manage anxiety, and stay motivated. 

Emotional regulation will be assessed using a scale such as the Emotion Regulation Checklist 

(ERC) by Shields & Cicchetti (1997), modified to suit online learning scenarios. It typically includes 

subscales like: 

• Emotional control (e.g., ability to stay calm during technical difficulties or learning challenges) 

• Emotional awareness (e.g., recognizing feelings of boredom, frustration, or anxiety) 

• Emotional expression (e.g., expressing needs appropriately during online sessions) 

• Responses will be gathered through parent and teacher reports, using a Likert scale, and 

averaged to determine the emotional regulation level of each child. 

These variables will help mitigate external influences on the relationship between parental 

involvement and emotional regulation. 

Scope and Delimitations 

This research focuses on analyzing the influence of parental involvement in online learning on the 

emotional regulation of elementary school-aged children(Panaoura, 2021). The study is limited to 

children aged 7 to 12 years enrolled in elementary schools during the period of online learning 

implemented due to emergency situations, such as the COVID-19 pandemic. The central scope includes 

the examination of various forms of parental involvement such as academic support, emotional 

support, supervision, and communication and their relationship to children’s ability to manage and 

regulate their emotions during remote learning. 

The study specifically targets parents or guardians and their children in urban and semi-urban 

settings where access to online learning platforms and internet connectivity is generally 

available(Ojetunde et al., 2021). This ensures a baseline of technological access, which may not be 

present in rural or remote areas, and thus those populations are not included in the study. Additionally, 

the research limits its focus to general education settings and excludes special education students or 

those diagnosed with emotional or behavioral disorders that may independently influence their 

emotional regulation beyond the scope of parental involvement. 

Furthermore, the research does not analyze long-term emotional outcomes but focuses on 

emotional regulation as it occurs during the period of online learning. The instruments used measure 

observable and report-based emotional regulation behaviors and perceptions, which may be subject to 

bias. The study also does not include perspectives from teachers or third-party observers beyond the 

parent-child dyad. 

Methodology 

This research adopts a quantitative correlational approach to examine the influence of parental 

involvement in online learning on the emotional regulation of elementary school-aged children(Brown, 

2017). The objective is to determine the strength and direction of the relationship between parental 

involvement (independent variable) and emotional regulation in children (dependent variable). 

The study utilizes a cross-sectional survey design, collecting data at a single point in time from a 

representative sample of elementary school students and their parents(Jozefiak et al., 2008). This design 
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is suitable for analyzing the relationship between variables without manipulating them, thereby 

preserving the natural context of parental involvement during online learning. 

The target population consists of parents and their children aged 7 to 12 years who participated in 

online learning during the past academic year in urban and semi-urban elementary schools(Adetunji 

et al., 2019). The sampling technique used is purposive sampling, focusing on participants who meet 

specific criteria, such as having regular experience with online learning and consistent parental 

interaction during that period. The planned sample size ranges between 150 to 250 parent-child pairs, 

ensuring sufficient data for statistical analysis and generalizability within similar educational contexts. 

Data Collection Instruments use two structured questionnaires are used: 

• Parental Involvement Scale (adapted from Epstein, 2001) measures dimensions such as: 

o Academic support (e.g., helping with homework, ensuring access to online platforms), 

o Emotional support (e.g., encouragement, positive reinforcement), 

o Supervision (e.g., monitoring online activities), 

o Communication (e.g., discussing school tasks and emotional states). 

• Responses use a 5-point Likert scale from “strongly disagree” to “strongly agree.” 

Emotional Regulation Checklist (ERC) (Shields & Cicchetti, 1997), adapted for parental reporting, 

evaluates children’s emotional lability/negativity and emotion regulation capabilities, also using a 5-

point Likert scale. 

Content validity is ensured through expert judgment from psychologists and educational 

researchers(Beck, 2020). The instruments are pre-tested in a pilot study with 30 participants. Cronbach's 

Alpha is used to test reliability, with an acceptable threshold set at α ≥ 0.70. 

Data is collected through online questionnaires distributed via school platforms and parenting 

forums(Selwyn et al., 2011). Prior to participation, informed consent is obtained from parents, and 

assent is obtained from children. Confidentiality and anonymity are maintained throughout the study. 

Descriptive statistics (mean, standard deviation) are used to summarize the data(Nick, 2007). To 

test the hypothesis, Pearson’s correlation is employed to identify the strength and direction of the 

relationship between parental involvement and emotional regulation. In addition, linear regression 

analysis is conducted to determine how much variance in emotional regulation can be explained by 

different types of parental involvement. 

This study adheres to ethical standards in research involving minors, including: 

• Voluntary participation, 

• Confidentiality, 

• Use of data strictly for academic purposes, 

• The right to withdraw at any time without penalty. 

 

Result and discussion 

Result 

The findings of this study revealed a significant positive relationship between parental 

involvement in online learning and the emotional regulation of elementary school-aged children. 

Through quantitative analysis using regression techniques, it was found that higher levels of parental 

engagement particularly in the form of emotional support and consistent monitoring were associated 

with better emotional regulation outcomes in children. Children whose parents were actively involved 

in their online learning processes demonstrated greater ability to manage frustration, sustain attention, 

and adapt to changing academic demands(Henter & Nastasa, 2021). 

Specifically, emotional support from parents, such as encouragement, active listening, and 

empathy during learning activities, showed the strongest predictive value for emotional regulation. 

This was followed by parental supervision, where structured routines and monitoring of online 

learning activities helped children maintain focus and reduce instances of emotional dysregulation 

such as irritability or disengagement. 
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Moreover, parental academic involvement (e.g., helping with assignments, clarifying instructions) 

also contributed positively, albeit to a lesser extent. These forms of support created a learning 

environment that was perceived by children as secure and predictable, which in turn facilitated better 

self-regulation skills. 

The results also revealed demographic variations. For instance, children from families with higher 

educational backgrounds and stable internet access showed stronger associations between parental 

involvement and emotional regulation, suggesting that socioeconomic factors may moderate the 

strength of this relationship. 

Qualitative insights from parental self-reports reinforced the quantitative findings, with many 

parents noting that their active participation helped their children remain emotionally balanced, 

especially during the uncertainty and isolation caused by online learning settings(Luthar et al., 2021). 

Conversely, low parental involvement was linked with increased emotional difficulties in children, 

including signs of anxiety, restlessness, and decreased motivation. 

In summary, the results support the hypothesis that parental involvement plays a crucial role in 

supporting the emotional well-being and regulation of elementary-aged children in an online learning 

context. These findings highlight the importance of family-school collaboration and the need for 

parents to be equipped with tools and knowledge to support their children's learning beyond academic 

content. 

Anticipated Patterns 

Based on the theoretical foundations and preliminary observations, several patterns were 

anticipated in this study regarding the relationship between parental involvement and children’s 

emotional regulation during online learning. One of the most prominent expected patterns was that 

higher levels of emotional support from parents would lead to lower levels of anxiety in children during 

lessons. This assumption was grounded in the self-determination theory and attachment theory, which 

suggest that when children feel emotionally supported and secure, they are better equipped to handle 

stressors, such as the challenges of online education. 

Another anticipated pattern was that consistent parental supervision such as setting schedules and 

monitoring tasks would result in greater focus and fewer emotional outbursts, such as frustration or 

crying when faced with difficult assignments. It was expected that structured routines provided by 

parents would foster a sense of predictability and safety, enabling children to regulate their emotions 

more effectively in academic situations(Ursache et al., 2012). 

Additionally, the study predicted that active academic involvement from parents (e.g., helping 

with schoolwork, explaining instructions) would correlate with increased self-confidence and a sense 

of competence in children. This, in turn, was expected to reduce feelings of helplessness or overwhelm 

common triggers for emotional dysregulation during online learning. 

A further pattern anticipated was that low parental involvement or emotionally disengaged 

parenting would correlate with increased emotional instability, including symptoms like irritability, 

avoidance of tasks, or excessive reliance on teachers for emotional reassurance. This pattern was 

predicted to be especially pronounced in younger elementary students who are still developing 

independent learning and emotional coping skills. 

Socioeconomic patterns were also anticipated(Huckle et al., 2010). For instance, children from 

families with more resources (e.g., access to stable internet, educational materials, flexible parental 

schedules) were expected to benefit more from parental involvement, while those with limited 

resources might show weaker or inconsistent patterns due to external stressors affecting both parents’ 

and children’s emotional states. 

Practical Implications for Parents, Teachers, and Educational Policy 

For Parents, the research underscores the crucial role they play in their children's emotional well-

being and learning success(Bagdi & Vacca, 2005). Emotional support, such as showing empathy, 

validating feelings, and offering encouragement, significantly contributes to reducing children's 



Volume 4, No. 2, 2025, pp. 72-81 ISSN 2962-6080 (Print), 2962-4304 (Online) 
 

79   Acta Psychologia 

anxiety and frustration during virtual classes. Therefore, parents are encouraged to actively participate 

in their children’s learning routines not only by helping with academic tasks but also by providing a 

stable emotional environment. Setting consistent schedules, offering positive reinforcement, and being 

present during study time even in non-intrusive ways can enhance children's focus and emotional 

stability. 

For Teachers, the study highlights the importance of maintaining regular and compassionate 

communication with both students and their parents. Teachers should consider integrating brief 

emotional check-ins at the start or end of lessons to help students feel seen and supported. Additionally, 

teachers can provide clear and manageable instructions, offer praise to build student confidence, and 

remain sensitive to signs of emotional distress. Collaboration with parents to understand the child’s 

home learning context can allow for better individualized support. 

For Educational Policymakers, the results of this study suggest the need to design support systems 

that recognize and leverage the home environment as an essential component of student 

learning(Darling-Hammond et al., 2014). Policies should promote parental engagement programs 

including workshops on emotional coaching and digital literacy to empower parents to assist their 

children effectively. Moreover, mental health resources and school counseling services should be made 

more accessible, with a specific focus on the emotional impact of remote learning. Policymakers must 

also ensure equity in access to digital tools and stable internet connections, especially for lower-income 

families, as disparities in access can hinder both parental involvement and students’ emotional 

outcomes. 

Overall, this research calls for a collaborative approach to education that values the emotional 

development of students as much as their academic achievement. Supporting emotional regulation 

through intentional involvement from both home and school settings can lead to improved learning 

experiences and better educational outcomes in the digital era. 

Contribution to Theories of Digital Pedagogy and Child Development 

Digital pedagogy traditionally emphasizes the integration of technology in delivering educational 

content, focusing on instructional design, interactivity, and learner autonomy(Makarova & Makarova, 

2018). This study broadens that perspective by demonstrating that digital learning is not only a 

technological challenge but also a socio-emotional one. The findings underscore the need for 

emotionally responsive digital pedagogy, where emotional scaffolding especially from the home 

environment is integral to successful learning outcomes. By highlighting the interplay between 

emotional support and online learning engagement, the research aligns with and extends constructivist 

digital learning theories, which posit that meaningful learning is socially mediated and contextually 

grounded. 

From the perspective of child development, particularly drawing on Vygotsky’s Sociocultural 

Theory, this study affirms that learning is inherently a social process influenced by interpersonal 

relationships. The presence of emotionally supportive figures (such as parents) during online learning 

acts as a modern form of the "More Knowledgeable Other" (MKO), facilitating not only cognitive but 

also emotional development. This insight is particularly relevant in digital settings, where the absence 

of face-to-face teacher-student interaction can leave emotional needs unmet unless compensated by 

caregivers at home. 

The study also contributes to theories of self-regulated learning (SRL) in digital 

environments(Johnson & Davies, 2014). It shows that parental emotional support plays a foundational 

role in helping children develop emotional regulation skills, which in turn are prerequisites for self-

regulation in learning. As children become more emotionally stable and secure, they are better 

equipped to manage their own learning behaviors, attention, and motivation in less structured, 

technology-mediated settings. 

Traditional models of parental involvement such as Epstein’s framework focus on communication, 

volunteering, and learning at home. This research adds a new layer by highlighting emotional presence 
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as a critical form of involvement in online learning. It suggests a need to revise these models to better 

reflect the realities of home-based digital education, where emotional support is often more impactful 

than academic assistance alone. 

 

Conclusion and implication 

This research on “The Influence of Parental Involvement in Online Learning on the Emotional 

Regulation of Elementary School-Aged Children” concludes that parental engagement plays a critical 

role in shaping the emotional well-being and learning behaviors of children during digital education. 

The findings suggest that when parents are actively involved through structured support, emotional 

encouragement, and consistent presence during online learning children are more capable of regulating 

their emotions effectively. They exhibit lower levels of frustration, greater adaptability to digital 

learning environments, and improved focus during virtual lessons. The study reinforces the idea that 

emotional regulation in children is not developed in isolation but is strongly influenced by external 

relational factors, especially within the family unit. As the shift to hybrid or fully online learning 

becomes more commonplace, the home environment increasingly substitutes or supplements the 

traditional classroom, placing added importance on the parental role. Policymakers should incorporate 

strategies for enhancing parental capacity in educational programs by offering workshops or guidance 

on how to support their children emotionally and academically during online learning. These could be 

institutionalized through school programs or national education frameworks. Educators should 

regularly engage with parents through digital communication channels to foster a collaborative 

learning environment. Providing clear guidelines, emotional check-ins, and resources for at-home 

learning will help sustain student emotional health and academic motivation. The study highlights the 

importance of being more than just facilitators of access to digital tools. Parents must be emotionally 

available and responsive to their child’s educational needs. Simple actions such as maintaining a 

routine, creating a supportive learning space, and discussing daily school activities significantly 

contribute to children's emotional regulation. The integration of emotional support with academic 

facilitation at home contributes positively to the development of emotionally resilient learners. This 

research advocates a shared responsibility model between parents and educational institutions to 

ensure that emotional and cognitive development continues uninterrupted even in the digital realm. 
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