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Poverty is the background for some of the children in social institutions, making the 

children want to get improvements in life, the desire to get a decent life later by obtaining 

knowledge and formal education which makes them have high academic abilities to 

become capital to get a job and life worthy. The aspirations and desire to become 

successful and successful people motivate children to improve their current lives by 

participating in education and training programs held at the orphanage so they can get 

what they aspire to. Many factors influence learning motivation, one of which is self-

concept and social support from parents, peers and the people around them. Self-concept 

is related to evaluation and self-assessment. While social support is support from other 

people who are loved and cared for, valued and valued and part of a communication 

network that complements each other. The purpose of this study was to examine the 

effect of self-concept and social support on learning motivation. This study uses a 

quantitative approach and uses multiple regression analysis where researchers want to 

see the contribution of each independent variable with a sample of 90 adolescents. The 

research instrument is a scale of self-concept which is divided into four based on 

dimensions, namely subjective self, body image, ideal self and social self then the scale 

of social support is divided into five based on the type of support, namely emotional 

support, appreciation support, instrumental support, informative support and network 

support. Based on the results of hypothesis testing using regression analysis, the 

conclusions that can be drawn in this study are: For the null major hypothesis test (H0) 

it is rejected, because "There is a Significant Influence Between Self-Concept and Social 

Support on the Learning Motivation of Social Institution Adolescents". Furthermore, 

for the proportion of variance that can be explained by the Independent Variable (IV) 

from self-concept (subjective self, body image, ideal. 
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Introduction 

Social institutions as centers of service and rehabilitation for delinquent children and their existence 

against the law are expected to become a means of residence for adolescents in their development 

process and can provide knowledge and shape changes in behavior and attitudes in adolescents in a 

better direction. Because many teenagers are on the side of the road, even committing crimes that can 

https://creativecommons.org/licenses/by-nc/4.0/
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harm them. Their youth should be used as a time to study and obtain a proper education and be 

protected by a platform that guarantees their education and daily life. As explained in the 1945 

Constitution of the Republic of Indonesia article 28B paragraph 2, that every child has the right to 

survival, growth and development and is entitled to protection from violence and discrimination. 

Likewise with article 34 paragraph 1, namely the poor and neglected children are cared for by the state. 

This is where the importance of the existence of social institutions that handle the existence of these 

children. 

 Poverty is the background for some of the children in social institutions, making the children 

want to get improvements in life, the desire to get a decent life later by obtaining knowledge and formal 

education which makes them have high academic abilities to become capital to get a job and life worthy. 

The aspirations and desire to become successful and successful people motivate children to improve 

their current lives by participating in education and training programs held at the orphanage so they 

can get what they aspire to. 

 Then, in this case the researcher assumes that the motivation-forming environment that acts as a 

driving force in learning activities to achieve academic achievements is different from that of 

adolescents in general who are in a home environment with families who are still economically capable 

of financing school. In this case also the source of support that the child gets is different because the 

presence of their family in the social institution has been replaced by foster parents who act as the 

person who takes care of them in the social institution. As well as a different environment from 

adolescents in general which is the difference in the formation of attitudes and behavior regarding the 

child's view of himself. So this is what makes researchers interested in researching the motivation of 

adolescents who are in social institutions. 

 In addition, motivation to learn becomes an important part of adolescents. Because motivation 

is a process that gives enthusiasm, direction, and persistence of behavior. That is, motivated behavior 

is behavior that is full of energy, directed and long lasting. Mc. Donald (in Djamarah, 2002) says 

motivation is energy change within the person characterized by affective arousal and anticipatory goal 

reactions. Motivation can be defined as anything that drives behavior that demands or encourages 

someone to fulfill a need. Motivation is a change in energy within a person which is characterized by 

the emergence of affective (feelings) and reactions to achieve goals and the desire to succeed in 

academics 

 The results of research on motivated behavior are that research on motivation has examined the 

level of student activity or student involvement in doing assignments. It has been assumed that 

students are motivated when they put all their resources and effort into doing their assignments, from 

bedtime to situations where children are more actively involved in learning. Behavioral indicators in 

this involvement also include recording learning outcomes that are considered important, asking good 

questions in class, feeling capable and daring to take risks in class by issuing their ideas and opinions, 

gathering after class is over for discussion explaining in more detail about ideas that has been given in 

class, discussing ideas from lessons with classmates outside of class hours, 

 In general, social support according to Sarafino (2002) is defined as a variety of material and 

emotional assistance that individuals receive from other people and attention, feelings of comfort and 

assistance that can be obtained from other people or groups, giving rise to feelings that we have 

meaning for other people or groups. become part of their social network. Then the types of social 

support according to Sarafino (2002), namely, emotional support, appreciation support, instrumental 

support, informative support, network support. In this case it is like an external motivator or people 

around teenagers who generate motivation. 

 Wentzel (1998) also said that, there is a mutually supportive relationship from parents, teachers, 

and peers which is closely related to several aspects of motivation in school. Among them, receiving 

support from parents is a form of support related to academic orientation goals. A significant 

relationship is also seen in receiving support from peers in displaying prosocial forms of behavior that 
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remind us of the positive role of adolescents in playing with classmates and social adjustment at school. 

Meece (in Pintrich & Schunk, 2002) describes parents who develop a warm, responsive and supportive 

environment in which they live, encourage exploration, stimulate curiosity, 

Method 

In this study used a quantitative approach. This approach is used because the research data is in the 

form of numbers and the analysis uses statistics. According to Sugiyono (2010) quantitative research as 

the name implies, research data in the form of numbers and analysis using statistics. This type of 

research is non-experimental regression because researchers want to see the effect of IV on DV. The 

population according to Sugiyono (2010) is a generalized area consisting of objects or subjects that have 

certain qualities and characteristics determined by the researcher to be studied and then conclusions 

are drawn. The sample according to Sugiyono (2010) is part of the number and characteristics possessed 

by the population. If the population is large, it is impossible for researchers to study everything in the 

population. In this study, researchers tried to take samples from adolescents living in the Marsudi Putra 

Handayani Social Institution in the Bambu Apus area, East Jakarta. Sampling in this study using 

probability sampling method. According to Sugiyono (2010) probability sampling is a sampling 

technique that provides equal opportunities for each element (member) of the population to be selected 

as a member of the sample, and uses a cluster sampling technique, namely a sampling technique for 

adolescents who are in one area, namely at the Marsudi Social Institution. Handayani's son. The data 

collection method used is a questionnaire. According to Sugiyono (2010) a questionnaire is data 

collection that is done by giving a set of questions or written statements to respondents to answer. Data 

processing method is a method used to analyze research data in order to test the truth of the hypothesis. 

The data analysis used in this study is multi-regression, to determine the magnitude and direction of 

the relationship between variables X1 (self-concept) and X2 (social support) and Y (learning 

motivation). Multi-regression analysis is a method for studying the consequences and magnitude of the 

effects of more than one independent variable on one dependent variable, using the principles of 

correlation and regression. The analysis in this study uses SPSS Version 17.0. to determine the 

magnitude and direction of the relationship between variables X1 (self-concept) and X2 (social support) 

with Y (learning motivation). Multi-regression analysis is a method for studying the consequences and 

magnitude of the effects of more than one independent variable on one dependent variable, using the 

principles of correlation and regression. The analysis in this study uses SPSS Version 17.0. to determine 

the magnitude and direction of the relationship between variables X1 (self-concept) and X2 (social 

support) with Y (learning motivation). Multi-regression analysis is a method for studying the 

consequences and magnitude of the effects of more than one independent variable on one dependent 

variable, using the principles of correlation and regression. The analysis in this study uses SPSS Version 

17.0. 

Results and Discussions 

This research was conducted at the Marsudi Putra Handayani Social Institution, Bambu Apus, East 

Jakarta. The orphanage is under the auspices of the East Jakarta Regional Department of Social Services. 

Overall the number of subjects taken in this study were 90 teenagers. These teenagers are teenagers 

who live and receive guidance in these social institutions. 

Uno (2008) explains learning motivation as internal and external encouragement to students who 

are learning to make changes in behavior, generally with several supporting indicators or elements. 

This has a big role in one's success in learning. Indicators of learning motivation can be classified as 

follows: 1. the desire and desire to succeed; 2. there is a need and encouragement in learning; 3. there 

are hopes and aspirations for the future; 4. there is appreciation in learning; 5. there are interesting 

activities in learning; 6. the existence of a conducive learning environment, so as to enable a student to 

study well. 
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Uno (2008) explains motivation as the basic impetus that moves a person to behave. This urge is 

in a person who moves to do something that is in accordance with his inner urge. Motivation is a force, 

both from within and from outside that encourages a person to achieve certain predetermined goals. 

Or in other words, motivation can be interpreted as a mental encouragement to individuals or people 

as members of society. Uno (2008) explains motivation and learning are two things that influence each 

other. Learning is a process of changing behavior that is relatively permanent and potentially occurs as 

a result of practice or reinforcement (reinforced practice) based on the goal of achieving certain goals. 

Learning motivation can arise due to intrinsic factors, in the form of the desire and desire to succeed 

and the encouragement of learning needs, hopes for ideals. While the extrinsic factors are appreciation, 

a conducive learning environment, and interesting learning activities. 

The following table shows the mean score and standard deviation of each research variable. The 

mean score is the score that is generally used to measure the midpoint. The mean is generated from the 

sum of the scores and dividing the number by the number of individuals (Gravetter and Forzano, 2009). 

Then, the standard deviation is the score used as a measure of variability. The standard deviation uses 

the mean of the distribution as a starting point and measures variability by measuring the distance 

between the score and the mean (Gravetter and Forzano, 2009). These scores are then used to determine 

the categorization of each variable. 

Table 1 Statistical Description of Research Variables 

  

Means 

std. 

Deviation 

 

N 

motivation to learn 41.8556 4.92770 90 

self concept 76.6889 7.45570 90 

social_support 83.5333 8.30892 90 

From table 1, it is known that the mean learning motivation variable is 41.8556 and the standard 

deviation is 4.492770, the self-concept variable has a mean score of 76.6889 and a standard deviation of 

7.45570, while the social support variable has a mean score of 83.5333 and a standard deviation of 

8.30892. 

In this study, researchers tested the research hypothesis with multiple regression analysis 

techniques using SPSS 17.0 software. This regression test was conducted to answer the research 

hypothesis that was proposed in Chapter II. At this stage the researcher tested the research hypothesis 

to find out how much or what percentage of the dependent variable (DV) variance was explained by 

the independent variable (IV). Therefore the researcher wants to find out more about whether the 

overall IV has a significant effect on DV, by looking at whether or not the regression coefficient of each 

IV is significant. The first step the researcher analyzed the impact of all independent variables from 

self-concept and social support on learning motivation as the dependent variable. 

To answer the minor hypothesis in this study, a proportion test was carried out, which was to 

find the proportion of the variance of each independent variable in the study. The significance value in 

the Sig column. F Change was then compared with the 0.05 (5% significance level) which had been 

determined previously. If the significance value is <0.05, then the variable can be said to be significant. 

The magnitude of the proportion of variance on learning motivation. If you look at the column to Sig. 

it can be seen that (p < 0.05), then the major null hypothesis (Ho) namely "There is no significant effect 

of self-concept and social support on learning motivation of adolescents in social institutions", is 

rejected. This means that self-concept and social support significantly influence learning motivation. 

The R Square Change value is 0.464. That is, the proportion of the variance of the dependent 

variable (learning motivation) which can be explained by the independent variables of self-concept 

(subjective self, body image, ideal self, social self) and social support (emotional support, esteem 

support, support instrumental, informative support, network support) in this study amounted to 

46.4%, while the remaining 53.6% was influenced by other variables outside this study. The next test is 

the regression coefficient (B), to find out how much impact each independent variable has. Meanwhile, 
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to find out the significance of each variable seen from the Sig. column, if the significance value is <0.05 

then the variable is significant. 

The resulting regression coefficient turns out to be only 3 IV which statistically has a significant 

effect on learning motivation, namely 1 variable from the dimension of self-concept, namely subjective 

self with a significance value (0.000) and 2 from social support, namely emotional support (0.016) and 

informative support (0.028). value (p < 0.05). To answer the minor hypothesis in this study, a proportion 

test was carried out, which was to find the proportion of the variance of each independent variable in 

the study. The significance value in the Sig column. F Change was then compared with the 0.05 (5% 

significance level) which had been determined previously. If the significance value is <0.05, then the 

variable can be said to be significant. 

 The independent variables that have a significant influence on learning motivation are 

subjective self with a significance value of 0.000, then the award support variable with a significance 

value of 0.016 and informative support variable with a significance value of 0.016. While the other 6 

independent variables, namely: body image, ideal self, social self, emotional support, instrumental 

support, and network support are not significant. Thus, of the 9 minor hypotheses in this study, there 

are 3 minor hypotheses that are rejected, namely, H01 (There is no significant effect of subjective self 

on the learning motivation of social institution adolescents). H06 (no significant effect of appreciation 

support on the learning motivation of social orphanage youth) and H08 (no significant effect of 

informative support on social orphanage adolescents' learning motivation). The explanation of the R 

square change value of each IV is as follows: 

 The subjective self variable contributes or influences 34.7% to learning motivation and is 

statistically significant. Significance value (0.000). So, the higher a person's subjective self, the higher 

his learning motivation. So for the minor hypothesis test results, it is rejected, because the result is 

significant. The body image variable contributes or influences 0% to learning motivation and is not 

statistically significant. Significance value (0.999). So, body image does not have an influence on 

children's learning motivation. So for the minor hypothesis test results, it is accepted, because these 

results are not significant. The ideal self variable contributes or influences 3% to learning motivation 

and is not statistically significant. Significance value (0.524). So, The higher one's ideal self, the higher 

the motivation to learn. So for the minor hypothesis test results, it is accepted, because these results are 

not significant. The social self variable contributes or influences 1.3% to learning motivation and is not 

statistically significant. Significance value (0.185). So, the higher a person's social self, the higher his 

learning motivation. 

So for the minor hypothesis test results, it is accepted, because these results are not significant. 

The emotional support variable contributes or influences 0.4% to learning motivation and is not 

statistically significant. Significance value (0.450). So, the higher a person's emotional support, the 

higher the motivation to learn. So for the minor hypothesis test results, it is accepted, because these 

results are not significant. The reward support variable contributes or influences 4.3% to learning 

motivation and is statistically significant. Significance value (0.016). So, the higher the support of a 

person's appreciation, the higher the motivation to learn. So for the minor hypothesis test results, it is 

rejected, because the result is significant. 

Significance value (0.290). So, the higher a person's instrumental support, the higher his 

learning motivation. So for the minor hypothesis test results, it is accepted, because these results are 

not significant. The informative support variable contributes or influences 4% to learning motivation 

and is statistically significant. Significance value (0.016). So, the higher a person's informative support, 

the higher the motivation to learn. So for the minor hypothesis test results, it is rejected, because the 

result is significant. The network support variable contributes or influences 0.5% to learning motivation 

and is not statistically significant. Significance value (0.378). So, the higher the support of a person's 

network, the higher the motivation to learn. 
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Conclusion and Implication 

Based on the results of hypothesis testing using regression analysis, the conclusions that can be drawn 

in this study are: "There is a Significant Influence Between Self-Concept and Social Support on the 

Learning Motivation of Social Institution Adolescents." Furthermore, for the proportion of variance that 

can be explained by the Independent Variable (IV) from self-concept (subjective self, body image, ideal 

self, social self) and social support (emotional support, appreciation support, instrumental support, 

informative support, network support) a total of 46 .4% while the remaining 53.6% is influenced by 

other variables outside of this study. If seen based on the regression coefficient on each variable 

generated based on statistical analysis, the subjective self variable, Emotional support and informative 

support have a significant effect on learning motivation. With a significant value of subjective self 

(0.000), emotional support (0.016) and informative support (0.028). If seen based on the proportion of 

variance of the independent variable (IV) to the dependent variable (DV) produced through statistical 

analysis, the subjective self variable from self-concept and the variables of appreciation support and 

informative support from social support have a significant effect on learning motivation. So for the 

minor hypothesis test there are 3 minor hypotheses that are rejected, namely, H01 (No Significant Effect 

of Subjective Self on Learning Motivation for Social Institution Adolescents), H06 (No Significant Effect 

of Appreciation Support on Social Institution Adolescent Learning Motivation) and H08 (No Significant 

Influence of Informative Support on Social Institution Adolescent Learning Motivation). Because of 

these three variables, it is proven to be significant based on the results of statistical analysis. 
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